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Abstract: Teachers play a crucial role in the adult education process, guiding adult learners on 
their educational journeys. However, many teachers working with adolescents and adults may 
not be aware of the importance of incorporating an andragogical approach into their teaching 
practices. In the Macedonian educational context, where teachers are primarily trained in 
pedagogical methods, integrating andragogical competencies is essential for effective engagement 
in educational and training processes. This raises the question: are teachers adequately trained 
to apply andragogical models and techniques when working with adult learners? Therefore, a 
thorough analysis and interpretation of the legal framework and standards for trainer training, in 
relation to the teacher’s role in adult education, is necessary.

The aim of this paper is to analyse the andragogical aspects of teacher training, as a prerequisite for 
working with adults, taking into account the learning characteristics and needs of adult learners. 
The research focuses on examining the andragogical dimensions of teacher training within adult 
education. By interpreting research findings from an analysis of legal regulations, the structure 
of professional development training, and teachers’ experiences, this study advocates for the 
incorporation of an andragogical approach into teacher training programmes. This integration 
would support adaptive learning strategies, promote self-directed learning, and facilitate the 
development of the specific knowledge, skills, and abilities necessary for effective work in adult 
education.
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Introduction

Andragogy, as an independent scientific discipline, underwent significant expansion at 
the beginning of the 20th century. The complexity and diversity of its research subject—
adult education and learning—has led to a critical dilemma between the theoretical 
exploration of adult education and its practical application.

With the advancement of science and technology, there has been an increased 
demand for adult learning. This demand includes acquiring new skills, pursuing 
personal interests for professional development, advancing in one’s career, and enhancing 
knowledge. Merriam et al. (2007) define adult education as a form of learning or 
education for adults that encompasses a wide range of formal and non-formal learning 
opportunities, such as literacy programmes, vocational training, continuing education 
courses, and personal development workshops.

The focus of this paper is on a reformative approach to the adult education system 
that supports the development, empowerment, and learning of adults. According to 
Knowles’ theoretical framework for adult learning (1984), emphasis should be placed 
on the principles of adult learning, particularly concerning the characteristics of adult 
learners, the learning process, motivation, and the roles of educators in adult education.

In the Republic of North Macedonia, from the early 20th century onwards, 
the scope and number of learning opportunities in adult education and training have 
significantly improved. However, there is still a substantial need to enhance and enrich 
the theoretical foundations of adult education, particularly concerning the guiding role 
of educators and the acquisition of andragogical competencies as prerequisites for the 
professional development of educators in adult education.

The profile of the educator and trainer is of exceptional importance in adult 
education, as they are directly involved in the teaching and training process. These 
individuals must possess appropriate competencies, including specific knowledge, skills, 
and abilities essential for working effectively with adult learners.
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Adult Education: A Critical Component of Education and Training 
Systems

Adult education is an indispensable and vital part of the education and training system. 
With the evolution of society and the concept of a “learning society”, adult education 
is gaining increasing significance at both national and international levels. It serves as 
a powerful tool for combating social exclusion, poverty, and unemployment, while 
simultaneously promoting and supporting the comprehensive development of adult 
individuals. Through this, it empowers them to become responsible, capable, and 
confident citizens who actively participate in all aspects of society.

The emergence of the concept of lifelong learning has further expanded the role 
of adult education, positioning it as a crucial and integral component of people’s lives 
and contemporary living culture. Therefore, scholarly inquiry into issues related to adult 
education and learning necessitates an in-depth analysis of the characteristics of the key 
actors in the education and training process, specifically the educators.

Studying and applying Malcolm Knowles’ theoretical framework on adult learning 
is particularly valuable for understanding the principles governing adult learning. This 
involves examining the characteristics of adult learners, the learning process, learner 
motivation, and the responsibilities and competencies of educators.

The curriculum, instructional processes, and implementation of training 
programmes must be planned in alignment with the specific characteristics and needs 
of adult learners. Such planning should be guided by the principles of adaptive and 
differentiated instruction to ensure effectiveness and relevance in adult education.

The current systemic methods for supporting educators and trainers within the 
educational system of the Republic of North Macedonia can be categorised into three 
primary routes, reflecting the educational pathways teachers undertake both during and 
following their initial education:

-	 Acquisition of an appropriate educational profile during initial higher 
education (andragogist);

-	 Completion of pedagogical training after initial education;
-	 Engagement in training sessions, courses, and workshops designed to enhance 

professional competencies in the field of adult education.

When considering andragogical competencies, it is vital to examine the entire 
educational process experienced by both educators and adult learners. For this 
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process to be effective, a successful triangulation of knowledge, learner needs, and the 
implementation of teaching practices, grounded in the legal framework, is essential. 
This requires alignment with the professional development of educators as a prerequisite 
for engaging with adult learners, addressing their unique learning characteristics and 
specific needs.

In the Republic of North Macedonia, initial education in andragogy, recognised 
as the most appropriate professional profile for adult education, has been offered at 
the Faculty of Philosophy, Ss. Cyril and Methodius University in Skopje since 2018. 
However, due to the relatively recent establishment of this study programme, a deficit 
of qualified professionals capable of working within the field of adult education persists.

The second pathway to acquiring educational competencies, necessary for 
entering the teaching profession, involves mandatory pedagogical training. This model 
equips educators with the necessary pedagogical skills and competencies for working 
with students. Pedagogical components, such as teaching principles and methods, are 
structurally and theoretically designed to meet the needs of traditional educational 
systems. However, despite the well-adapted pedagogical model, these competencies often 
do not align with the theoretical foundations of adult education and do not adequately 
address the needs of educators working with adult learners.

As a result, there is a compelling need to integrate andragogical competencies 
into teacher education and professional development programmes as a prerequisite for 
effectively engaging with adult learners. This integration would enhance adult learning 
processes and improve outcomes for both adult learners and adolescents.

In the Macedonian educational context, professionals involved in adult education 
are often required to independently expand and enhance their knowledge in adult 
education to effectively implement teaching and training. Consequently, while training 
programmes significantly impact the professional development of educators, short-term 
training sessions and courses sometimes provide partial and, at times, insufficiently 
relevant skills for engaging with adult learners and adolescents.

At present, the legislation governing education and professional development 
for educators—such as the Primary Education Act, the Secondary Education Act, the 
Vocational Education and Training Act, the Teachers and Professional Associates Act, 
and the Adult Education Act—lacks explicit provisions for acquiring andragogical 
competencies necessary for engaging with adult learners and adolescents.
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Knowles (1984) provides a comprehensive explanation of adult learning theory, 
analysing the differences in learning activities between adults and children. He clearly 
outlines the distinctions between adult and child learning, highlighting that theoretical 
principles derived from child education are not directly applicable to adult learning. 
Knowles argues that adult learners exhibit specific characteristics related to psychological 
tendencies, cognitive processes, learning tasks, and learning goals.

Educators must consider several critical implications when designing learning 
activities for adult learners:

-	 Learner-centred Approach: Prioritise learner needs, clarify their responsibilities 
in the learning process, and foster the development of self-directed learning 
habits.

-	 Integration of Life Experience: Connect learning effectively with learners’ 
life experiences and developmental tasks to enhance motivation and learning 
outcomes.

-	 Active Participation: Involve learners in the implementation of learning 
activities, such as goal setting and the identification of individualised learning 
methods.

-	 Teacher as Partner: Teachers should function as partners in the acquisition 
of new material, providing realistic learning scenarios and supporting adult 
learners.

-	 Dynamic Andragogical Model: Emphasise the seven-step process (as proposed 
by Knowles, 1990) to facilitate the effective engagement of adults in the 
learning process.

With the accelerated implementation of adult learning programmes, teachers 
can adapt to the demands of their workplaces and social environments by continually 
acquiring new knowledge and skills. This ensures sustained motivation for lifelong 
learning. This competency enables teachers to build upon their existing knowledge, 
applying it in diverse contexts, both personal and professional.

The professional development of teachers should aim to enhance the quality 
of adult education by creating conditions for designing more effective and flexible 
continuing education programmes, thereby improving the overall quality of teaching. 
Teaching adolescents and adults requires ongoing learning and the development of 
knowledge and skills, an understanding and respect for adult learning characteristics, 
and the cultivation of an environment that motivates and sustains learners’ interest.
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Rizova (2021) highlights several strategies for facilitating competency development 
and knowledge acquisition:

-	 Time and Life Management: Identify personal goals and establish priorities.
-	 Improving Concentration: Understand one’s learning speed and capacity (e.g. 

learning less but more effectively), and maintain focus on tasks by minimising 
external and internal distractions.

-	 Active Reading: The objective of effective learning is not to read everything, 
but to select what and how to read purposefully.

-	 Active Writing: Documenting, refining, and debating ideas fosters higher-
order thinking. Learning through writing has gained prominence in recent 
years.

-	 Understanding Personal Interests: Assess strengths and weaknesses in 
fundamental skills, identify the most effective learning modalities (reading, 
listening, doing, etc.), and recognise optimal learning times.

-	 Developing Learning Styles: Cultivate individualised approaches to learning.
-	 Learning Time Management: Develop structured plans to achieve educational 

goals.

An analysis of theoretical insights, objectives, and needs, together with interactive 
and collaborative environments, learner motivation, and experience, underscores the 
necessity for systemic changes within adult education. These changes should address 
diverse teaching and learning formats, enhance the flexibility and adaptability adult 
learning programmes, and facilitate the acquisition of andragogical competencies by 
educators.

Research Methodology

This study focuses on the analysis of andragogical aspects within teachers’ professional 
development in the field of adult education. The research aims to examine and evaluate 
the availability of content necessary for acquiring key andragogical competencies, which 
are a prerequisite for teachers’ professional development in adult education. These 
competencies are critical for developing the specialised knowledge, skills, and abilities 
required to effectively engage with adult learners and efficiently implement tasks within 
the context of adult education.
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The objective of this research is to determine the benefits of incorporating 
andragogical aspects into training programmes and to contribute to the development of 
an appropriate model for enhancing andragogical qualifications.

The investigation of standards and concepts in adult education is grounded in 
historical analysis, utilising comprehensive and detailed materials as the foundation for 
the research. Accordingly, the technique of content analysis is employed, focusing on the 
in-depth interpretation of national documents and strategies related to adult education. 
This involves categorising factual materials that influence adult education, exploring 
ideas about adult learning, collecting and analysing relevant research outcomes, 
summarising key findings, and conducting objective analysis and evaluation.

The research employs the following research methods to achieve the study’s 
objectives:

-	 Document Analysis: This method involves a systematic review of legal and 
strategic documents, including the Adult Education Act, the 2019–2023 
Adult Education Strategy, and the Trainer-of-Trainers Standard. The goal is to 
evaluate compliance with regulations concerning andragogical competencies. 

Qualitative Content Analysis: This method involves the identification of key 
terms in legal and strategic documents related to andragogical qualifications. It also 
includes the examination of how the documents define (or fail to define) the process 
of acquiring andragogical competencies for adult educators.  Additionally, it involves 
the identification of inconsistencies in policy documents related to the regulation 
and acquisition of andragogical competencies. An will be made to determine if the 
policies provide clear, actionable guidelines or if they remain ambiguous and open to 
interpretation, potentially leading to inconsistent implementation.The data generated 
through this research will be utilised to develop an appropriate model for professional 
development through andragogical qualification enhancement. This model aims to 
unify and standardise practices while teachers’ competencies, enabling them to adapt 
instructional methods and techniques effectively. The ultimate goal is to create a 
productive learning environment that supports adult learners’ success.
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Teachers’ Competencies in Adult Education – The Macedonian Context

In the Macedonian educational context, there are three primary pathways for professionals 
in adult education to acquire the necessary competencies required for their work:

-	 Formal Education in Andragogy
	 Since 2018, the Institute of Pedagogy at the School of Philosophy has offered 

a program that produces graduates with the profile of an andragogue. These 
professionals have teaching competencies for working with adult learners as 
well as broader professional skills for managing and guiding adults. However, 
due to the recent introduction of this programme, there is a shortage of such 
professionals in contemporary Macedonian society faces a shortage of such 
professionals, limiting the workforce capable of meeting the demands of adult 
education.

-	 Preparatory Pedagogical Training
	 Faculty members from non-teaching disciplines, such as technical sciences, 

medical sciences, veterinary sciences, and natural sciences, obtain professional 
teaching qualifications exclusively through pedagogical preparation 
programmes. Subject teachers in primary, secondary, and vocational schools 
typically pursue this preparation. As a result, there are systemic challenges in 
meeting andragogical standards and adapting to the changing demands of 
adult education.

-	 In-service Training
	 This model refers to workplace-based training for professionals to acquire 

andragogical competencies. Employees in companies, non-governmental 
organizations, and training centres often receive short-term training and attend 
workshops. While these programmes provide some skills, they often do not 
adequately prepare individuals to work with adult learners and adolescents, 
further complicating the challenges of an inadequately trained workforce in 
andragogical methods.

When considering the competencies needed by teachers working with adolescent 
students in secondary schools and adult learners in primary schools for adults, important 
questions arise: Are these teachers properly trained, and to what extent are andragogical 
models and techniques incorporated into their practices?
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In the Macedonian educational system, there is a qualification standard for the 
role of a trainer of trainers. However, this standard is sometimes confused with the role 
of an adult educator, which is a much broader and more complex role.

Aligning the teacher-trainer profile with the trainer-of-trainers standard aims 
to provide practical knowledge and opportunities for educators to become competent 
trainers of adults engaged in professional development.

Legal and strategic document analysis underpins this alignment, revealing 
the requirement within the Adult Education Act that programmes be delivered by 
individuals with an andragogical background. While the 2019–2023 Adult Education 
Strategy acknowledges this non-compliance, neither the law nor the strategy accurately 
and precisely defines the process for acquiring andragogical competencies necessary for 
working with adults and adolescent learners. This lack of clear guidelines contributes to 
inconsistencies in accreditation and training quality within the adult education system. 

 By enhancing their competencies, teachers and trainers should develop specialised 
skills to support and deliver effective adult education.

To effectively advance adult education in the Republic of North Macedonia and 
meet the specific needs of adult learners, a strategic focus on professional development 
to ensure teachers acquire the necessary andragogical competencies is vital.

Concluding Observations and Recommendations

The dynamic and modern society in which we currently live presents teachers with a 
complex challenge: teachers should not simply act as passive implementers of curricula 
but as comprehensive analysts of educational practice and researchers of teaching issues 
and challenges.

Integrating andragogical competencies into teacher education and training is 
viewed as a crucial initiative for fostering innovative changes to develop a structural 
system aimed at enriching teachers’ professional development for effective work with 
adult learners. Establishing such a model necessitates a thorough analysis and utilisation 
of available resources to support and develop innovative andragogical competencies, 
practices, and knowledge.

The integration of andragogical competencies into a model tailored to teachers’ 
needs should account for the specificities and diversity within adult education and 
vocational training, as well as the context in which the teaching process takes place.
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Through andragogical requalification, teachers will acquire knowledge about 
the principles of andragogy, the fundamental characteristics of adult education, and 
the needs and learning styles of adult learners. They will critically reflect on challenges 
and practically apply acquired knowledge and skills to adapt teaching methods and 
techniques effectively, thereby creating a productive learning environment.

Policymakers in Macedonian society, as drivers of change and visionaries, must 
adopt an appropriate results-oriented strategy for the development of adult education. 
This includes fostering greater interest in improving the quality and effectiveness of 
professional development in education by establishing suitable conditions and systems 
for quality assurance across the entire education system, including adult education.

Providing high-quality teaching resources and training, along with a robust 
approach to designing curriculum content, is essential to meet the needs of teachers in 
adult education for effective teaching processes.

In the future, the focus should gradually shift towards theoretical research in adult 
education and the establishment of a solid system where andragogical competencies for 
adult education professionals become a priority.

This paper aims to guide teachers in understanding the feasibility and importance 
of continuous and lifelong learning, fostering enthusiasm and initiative among both 
teachers and adult learners. Such efforts contribute to building a society oriented 
towards lifelong learning.

A significant obstacle to the development of adult education is the neglect of 
teachers’ professional autonomy and the passive acceptance of knowledge. Only by 
respecting and understanding the distinct characteristics of adult learners can the 
developmental trajectory align with their learning needs. Clear guidelines are required 
to understand these characteristics and meet adults’ self-directed learning requirements. 
Promoting the concept of lifelong learning and building a society focused on lifelong 
learning will continually elevate the status and role of adult education.

Based on these interpretations and recommendations, we conclude that 
establishing a conceptual model for andragogical requalification will create the conditions 
for its effective institutional integration. This will support innovative pedagogical and 
andragogical strategies that positively influence teaching practices with adult learners 
and improve the entire adult education system.
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Andragoški aspekti izobrazbe nastavnika u 
obrazovanju odraslih: makedonski kontekst

Sažetak: Nastavnici imaju ključnu ulogu u procesu obrazovanja odraslih, usmjeravajući odrasle 
polaznike kroz njihove obrazovne puteve. Međutim, mnogi nastavnici koji rade s adolescentima 
i odraslima možda nisu svjesni važnosti uključivanja andragoškog pristupa u svoje nastavne 
prakse. U makedonskom obrazovnom kontekstu, gdje su nastavnici prvenstveno obrazovani kroz 
pedagoške metode, integracija andragoških kompetencija je neophodna za efikasno uključivanje 
u procese obrazovanja i obuke. To otvara pitanje: da li su nastavnici adekvatno osposobljeni za 
primjenu andragoških modela i tehnika u radu s odraslim polaznicima? Zbog toga je potrebno 
provesti temeljitu analizu i interpretaciju zakonskog okvira i standarda za izobrazbu edukatora, u 
odnosu na ulogu nastavnika u obrazovanju odraslih.
Cilj ovog rada je analizirati andragoške aspekte programa za izobrazbu nastavnika kao preduslov 
za rad s odraslim osobama, uzimajući u obzir karakteristike učenja i potrebe odraslih polaznika. 
Istraživanje je usmjereno na ispitivanje andragoških dimenzija izobrazbe nastavnika u obrazovanju 
odraslih. Tumačenjem rezultata istraživanja proizašlih iz analize zakonskih regulativa, strukture 
programa profesionalnog usavršavanja i iskustava nastavnika, ovaj rad zagovara uključivanje 
andragoškog pristupa u programe izobrazbe nastavnika. Ova integracija bi podržala adaptivne 
strategije učenja, potaknula samousmjereno učenje i olakšala razvoj specifičnih znanja, vještina i 
sposobnosti neophodnih za efikasan rad u obrazovanju odraslih.

Ključne riječi: profesionalni razvoj, obuka, nastavnik edukator, obrazovanje odraslih
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